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Series editors’ introduction

This 2007 volume of the World Yearbook of Education takes up the question
of Educating the global workforce. It extends the work begun in the 2005
and 2006 volumes, which interrogated the effects and implications of
globalisation and education in relation to nationalism and education
research and policy, by considering knowledge in the context of changing
relationships between work, education and work-related learning.

The volume editors, Lesley Farrell and Tara Fenwick, centre the
volume by drawing attention to the way knowledge in work is being
redefined alongside the changes in economies, work and working-lives
which underpin the sense that, today, we live in a globalised knowledge
economy. These widely held understandings, relayed through global
policy discourses and the practical experiences of changing work-learning
places, problematise accepted and established relationships between work
and education. These changes drive a preoccupation with knowledge as a
key factor in economic development and puts a premium on developing
workers for the new economy. They privilege work-related learning over
other educational purposes — what the editors define as the ‘spaces and
activities intentionally planned to mobilise particular practices, behaviours
and ideas related to paid work’” (p. 14). Yet, the editors argue, this
commonsense narrative of contemporary global economic development
begs questions about what counts as ‘knowledge’ in the ‘the knowledge
economy’. Who are the ‘’knowledge workers’ in this new global economy?
What is the ‘working knowledge’ that workers must enact? And how
might education and educators respond to this drive towards work-
related learning?

The editors open up these questions by considering the way the idea
of the global knowledge economy, and its associated practical effects in
work and learning, have challenged established education and training
arrangements and encouraged alternative ways of doing learning. Yet in
explaining these developments and their effects, the editors caution us
against a too-uncritical acceptance of the knowledge economy discourse
and an overemphasis on globalisation from above. They argue, instead,
that it is necessary to look beyond deterministic notions of globalisation,
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which emphasise worldwide standardising and homogenising processes
and consider the way global processes inflect local spaces in which actors
retain a capacity for agency. This focus on ‘globalisation from below’
reveals ways in which ordinary people work together to develop localised
ways of responding to, dealing with, and re-directing processes of learning
and patterns of work that accompany everyday reconfigurations of work
practices, work organisations and cultures, and working knowledges
and identities. Their message is that this orientation to globalisation not
only highlights the diversity of practice and effects, and the tensions and
contradictions that are entailed in what global policy discourse calls ‘the
knowledge economy’, it also reveals the way large-scale economic, social
and cultural processes and transformations generate practical politics that
operate across scales and spatialities.

The chapters collected together in this volume provide windows into
these themes related to changes in knowledge, knowledge work and
knowledge workers. The authors are drawn from around the world, making
this a truly global collection framed by a global sensibility. The detailed
analyses presented through the chapters are organised thematically. The
first three parts address: “What counts as working knowledge?’; "Knowing
and working the global economy’; “Work, working life and working
identities’. The final partlooks back towards work-related learning because,
as the editors argue, this is a volume in a World Yearbook of Education that
has been written by education researchers not economists. This part
presents chapters that consider ‘Challenges for work-related education’.
And again, this shift in nomenclature is significant. Just as educators and
education researchers have framed this volume, it is written in order
to speak to educators about education and the ‘vital’ contribution that
education makes to ‘worker and knowledge development’ (p. 9). In this
the volume speaks clearly, asserting the need for education and educators
to find (better) ways of engaging with contemporary economic reform and
the work-related learning trajectory, now and for the future.

As series editors of the World Yearbook of Education, we are delighted
that scholars with the insight and imagination of Lesley Farrell and Tara
Fenwick have taken up the challenge of preparing the 2007 volume. They
have brought their distinctive expertise in language and social change
(framed from Australia) and work and learning (framed from Canada),
and their different academic networks, together in productive ways to
produce this collection across time-spaces and research orientations.
In this work they have enacted the ambition of the World Yearbook of
Education series, which is not just to document worldwide developments
in education but to map a significant and emerging educational issue with
a view to framing up a serious research agenda at the cutting edge of the
field. Moreover, they have achieved this in a special way that makes a
significant contribution to knowledge and debate about contemporary
education. Importantly, they have offered a framework for thinking about
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contemporary changes in education and their interfaces with work and
the economy. This framework brings the question of knowledge in work
into the frame of education research. The collection reminds us that in
all the hype and racy talk of knowledge economy, learning society, and
lifelong learning, it is important to continue working on old questions
— like “what counts as knowledge?’, ‘whose knowledge is it?’, ‘how is it
defined?” and ‘who ?’ — that have long informed educational debates and
mobilised the practical politics of education. The volume challenges us
as educators, policy makers and education researchers to think, all over
again, about what counts as ‘really useful knowledge” for worker-learners
and how it can be enacted through work-related education. As the volume
editors note:

What educators and policy makers at national, regional and
international levels need to do now is to cast a critical eye over the
past and to consider, with far greater clarity than we have managed in
the past, what role work-related education should play in the future.
As part of those deliberations we need to consider who work-related
education is intended to benefit and what kinds of knowledge-based
economies it should be helping to build (p. 24).

Terri Seddon, Jenny Ozga and Evie Zambeta
Melbourne, Edinburgh and Athens, 2006






Introduction

Lesley Farrell and Tara Fenwick

[KInowledge is now the driver of productivity and economic growth
(OECD, The Knowledge-Based Economy, 1996: 4)

A knowledge-based economy relies primarily on the use of ideas

rather than physical abilities and on the application of technology

rather than the transformation of raw materials or the exploitation of
cheap labour.

(World Bank, Lifelong Learning for the Global Knowledge

Economy, 2003: 1)

We live in a time when the popular belief - reinforced in boardrooms,
newspapers and policy pronouncements alike — is that any region’s
long-term growth is fundamentally linked with knowledge. This belief
is nurturing a gnawing anxiety that we may not be producing enough
knowledge or therightkind of knowledge to survivein this global economy.
In the West, the labour force is ageing and shrinking rapidly in numbers
while younger workers sustain relatively high levels of unemployment.
Severe trades-skill shortages erupt annually alongside massive job layoffs
in different sectors depending on commodity supplies, fast-shifting
labour sites, and emerging industries in global markets. Peter Sawchuk
(this volume) shows that while some argue that existing workers need
to be “upskilled” in technological competencies needed for a knowledge
economy, others claim that technologies have deskilled existing work
beyond the point of recognition. Debates rage about what knowledge,
exactly, is most valuable in different groups of the global workforce.
Meanwhile, dramatic global imbalances persist around the world in
trading capacity, trained workers and knowledge production. So, while the
so-called West worries about what forms of university education are likely
to improve the employability of their young people, many developing
countries struggle to provide primary education and increase literacy to
provide the literate workforce that global industries demand. But such
binaries - developed/developing — prove misleading when considering
issues like literacy, where sites of low literacy flourish in wealthy regions,
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and demands increase for new literacy practices particularly in tandem
with new technologies. In this volume, Glynda Hull and Jessica Zacher
offer case studies showing the struggles of low literate workers in the US,
and the ways that new literacies recruit powerful new worker identities.

Given the generally accepted proposition that education systems are
the key levers for knowledge production and thus for ensuring survival
of individuals, firms and nations in a global economy, it is not surprising
that a highly critical gaze has turned to educational provision at all
levels, in most regions around the world. Major challenges have been
issued to the compulsory K-12 schooling system for not providing the
appropriate experiences that will prepare young people to enter a fast-
moving technologised and mobile global labour market. Vocational
systems of apprenticeships and training have been found woefully
inadequate in preparing sufficient numbers of tradesworkers to meet
fast-shifting industry demands, or for preparing workers to navigate
complex practices and always-emerging technologies. Higher education
institutions have been attacked for their disconnection from labour market
needs, their unimaginative discipline-bound theories and their lack of
innovative initiative focused on the here-and-now. Both the Organisation
for Economic Co-operation and Development (OECD) and the World
Bank have been issuing key policy documents calling for the redesign of
education for human capital formation in a rapidly changing economy,
albeit purporting different visions for this educational reform (in contrast
to the World Bank’s focus on market and individualism, the OECD focuses
more on social inclusion, social cohesion and knowledge distribution
through sharing).

This book addresses central questions around this intersection
of education with the multiple meanings of knowledge in a global
economy. For starters, the preceding paragraphs embed assumptions that
appear commonly in policy documents about the knowledge economy,
assumptions that need to be picked apart. What does ‘knowledge” mean,
and what does it mean when it is understood as a commodity of, and an
enactment constituting, a ‘global knowledge economy’? What precisely
are the changing enactments of ‘knowledge’ in different work sectors,
activities and geo-political areas of the economy? How does knowledge
become legitimated in these different spaces of work, and by whom? For
that matter, what is ‘work” in a global economy, and who are the workers?
And how can we think about education, in all its forms and provisions,
in relation to these questions? The authors in this collection each take up
these questions in relation to specific issues and regions of work. But before
we say more about the authors and the actual development of the book,
we want to pause and address these foundational issues of knowledge,
economy, work and education. We have our own peculiar understandings
of these concepts and their relationships. In the following paragraphs we
endeavour to locate our perspectives and definitions, which may help
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illuminate our reasons for stitching this book together in the way that we
have.

What is work in a global economy, and who are the
(knowledge) workers?

Without entering the complex debates about how to understand
globalisation or the extent to which nation-states and other borderings
have dissolved or transformed amidst the global shifts in movements of
capital, labour and culture, we venture some modest assertions about how
work is changing in a globally networked economy. Here we tread carefully
among physical characteristics of work activity variously observed and
recorded, the images and meanings attributed to contemporary work in
the collective imaginary of different societies, and the interaction between
the material and the ideational. In the studies and examples presented by
authors in this collection, we see work organisations becoming more fluid
and distributed. Work sites in some cases are nodes of complex activity,
people and technical practice that are far removed from the organisations
they serve. Transient work units such as those described by Shauna
Butterwick, Kaela Jubas and Hong Zhu are technology-based and bounded
by digital communication. Standardisation across these units is critical. In
the call centres described by Kiran Mirchandani and Srabani Maitra, the
distributed work sites are compelled to articulate culturally with those
they serve, through accent, network-building and identity modification.
In all, there is primary emphasis on building networks and maintaining
continuous, sometimes relentless 24/7, communication, largely through
ICT-enabled fields of interaction. In all of these contexts, education is
recruited, sometimes explicitly, often implicitly, to the task of creating
the global networks that generate and sustain global economic activity.
Tumultuous flows and speed of information in new modalities (video
conferencing, podcasts, text messaging) described by Bernard Holkner
are demanding new literacies and reducing the value of information,
but also opening opportunities for new alliances and sites for producing
knowledge.

Yet within all the global patterns of distributed networking,
standardisation, digital communication and general accelerations in work,
we believe it is vital to retain a clear focus on the actual experiences of
actual workers. People are not patterns: they are idiosyncratic actors. They
work in particular places, at particular moments, using tools and practices
that have meanings in those places, interacting with other people who
have evolved ways of being together that are unique and local, within
the possibilities and constraints inscribed in those places. These material
workplaces can be distinguished from the broader networks of work
sites across which ideas and texts flow, but as Kathy Nicoll and Richard
Edwards show, both are connected and animated through globalising
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processes. Farrell (2006) calls these broader networks in which workplaces
are encompassed ‘workspaces’. Both embed and produce the dynamics
of the global economy, and both must be examined to understand how
knowledge is understood and where education is/might be positioned.

And among these workplaces and spaces, who are considered to be
the knowledge(able) workers? For some commentators like Robert Reich
(former US Secretary of Labor), knowledge workers form the ranks
of the professional-technical middle class: the accountants, lawyers,
journalists and engineers (2003). Those knowledge workers occupying
the top tiers of status and income are the global dealmakers: transnational
CEOs and executives of global investment banks. All others are, for
Reich, ‘left behind” through increasing gaps of income, opportunity and
symbolic-analytic knowledge. Certainly some individuals and groups are
particularly vulnerable in a global economy, and their struggles deserve
special support, as Knud Illeris argues. However the blurrings among
workers” knowledge advantage and capacity to negotiate their work and
worth is far more complex than Reich portrays, as Ram Giri and Peter
Rule illustrate in their case studies showing how English language shapes
work and workers in Nepal and how HIV/AIDS is woven through work
education in South Africa respectively.

A strong emphasis on ‘skill” development continues to label workers as
categorically ‘skilled” or “unskilled’, based on assumptions that the ability
to perform certain activities can be standardised, measured and added
where missing. The politics of who knows what is ‘skill” becomes buried
in such practices. This affects most profoundly not only those moving
from one vocation to another as employment opportunities shift, but also
the vast groups of migrant professional workers seeking credentialisation
in host countries. In the West, a panoply of invisible barriers typically
prevent these immigrants from being recognised as appropriately ‘skilled”
to take jobs that, in some cases, the host countries are desperate to fill. A
further irony is that the entire codification of skills, worked out in extensive
detail for assessment and educational delivery in most OECD countries,
is based on what has passed for knowledge in the past — in structures
of limited relevance for the fast-changing fluid workplaces/workspaces
and jobs that are continually emerging. Fazal Rizvi argues that the much-
celebrated networks that putatively permit migrant workers to negotiate
these knowledge spaces and places are in fact highly circumscribed and
problematic, reinforcing multiple barriers and prejudices determining
what constitutes skill and who wields it.

All of these influences fundamentally affect workers” identities, and
their efforts in performing identity create knowledge that also deserves
recognition, as Clive Chappell, Hermine Scheeres and Nicky Solomon
explain. How workers negotiate a sense of self amidst globally-induced
work pressures that is not disempowered or dehumanised is the focus of
Stephen Billett’s chapter. Statements from organisations and governments
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stress the need for flexible, resilient, innovative workers, throwing
responsibility onto individuals to manage their own survival and create
pegs for their own identities as knowledge workers. As people take up this
compulsion, ‘the” worker in “the” global economy increasingly becomes
characterised as enterprising, autonomous and mobile, marketing an
image and angling a knowledge, learning continuously and urgently while
scanning all surroundings for clues, trends and warnings. Workers’ desires,
including desires to know, to transgress or to fly free, become assembled
into these expectations — and the economic project of self-improvement
turns into a lifelong obsession or a line of flight, or both (Fenwick, 2002). A
corollary decline in organised labour in developed countries, as Jeff Taylor
shows, has eroded both workers’ collective affiliations and the resulting
critical voice that historically has exposed the politics of work knowledge
and fought the naturalisation of unfettered markets.

What does knowledge mean, and how is it part of a
‘global knowledge economy’?

Robert Reich has argued that the global economy depends upon elite
symbolic-analyticknowledge—the capacity to generate, design, manipulate
and translate ideas, moving them across languages and audiences. The
OECD also emphasises the need for mediation and management of
knowledge (1996). As work groups become split apart and distributed in
time and place, the central need is to somehow ensure that they remain
linked, that information moves efficiently among them, and that they
work within consistent standards and processes. But more, organisations
now compete through ‘value-adding’ — unique goods, new solutions or
resources enhanced with new information, design or service. Further,
with the decline in manufacturing jobs in wealthy industrialised countries
through technologisation, governments are looking to knowledge-
based, Research and Development industries as the way to diversify
their economies. Therefore it is no surprise that innovative knowledge
above all, particularly techno-scientific innovation, is promoted through
government incentives. Governments are also promoting knowledge
mobilisation or ‘transfer’, fostering knowledge networks, multi-sector
knowledge partnerships and international collaborations in an effort to
increase their knowledge advantage through sharing.

But knowledge-connecting and knowledge-making occurs in varying
levels of work activity. While, say, the R&D labs of a multinational
pharmaceutical firm innovate new products to be implemented through
softwareinnovated by their university partner, at thelevel of alocal worksite
the workers must find a way to make this new procedure work. They
must problem-solve the software glitches, translate product specifications
and improvise ways to organise their own groups and processes to adapt
the corporate directives to local culture and resources. They also must
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develop multiple modes and networks of communication — across diverse
regions and communities within and without the organisation, across
levels of knowledge abstraction, across company hierarchies and across
new textual forms ranging from ISO 9000 reports to email and cell phone
transmissions.

This is the important ‘common knowledge’ of improvisation and
connection (Farrell, 2006) that unfolds in the microprocesses of workers’
everyday activities. This knowledge is enacted and not necessarily codified
or even recognised — it is embodied, situated in action, and mediated by
local preferences, tools and values. In fact this knowledge is so provisional
and pragmatic that everyone who participates in it tends to simply acceptit
as mundane everyday activity. And yet this knowledge, existing alongside
formally codified professional knowledge, certifiable vocational skill, and
bodies of innovative, technical and scientific knowledge, could be viewed
as a central animator of much work activity in the global economy.

So, recognition of knowledge emerges as a clear problem in determining
exactly what knowledge is required in the workplaces of a global economy.
And relations of power within workplaces, across regions and globally are
worked through in terms of what counts as knowledge and who can say
so. For developing countries seeking integration in the global economy to
fight poverty and survive, as Andre Mazawi shows, double binds await.
The Western hegemony of knowledge and meanings of ‘knowledge
economy’ become the yardstick measuring all other regions, challenging
their own knowledge and traditions of vocational education along with
their foundations in religion and historical culture. A ‘structural leap” into
West-dominated knowledges profoundly affects cultural practices and
policies in education: Makere Stewart-Harawira explains the dramatic
conflicts sustained by indigenous peoples caught in globalising, colonising
knowledge webs. Overall, the understanding of how knowledge is
produced and circulated in the global knowledge economy is highly
ambiguous, and the notion of what forms of knowledge are most valuable
in various exchange relationships are far more nuanced than present
policy declarations would imply.

How can we think about education in a global
knowledge economy?

Education is never innocent, for it is always embedded in particular spaces
and cultural practices at every level — policy, social structures, institutional
norms and regulations, curriculum, and local interactions. In this way
education has been, as Simon Marginson (1999) put it, ‘a primary medium
of globalisation, and an incubator of its agents’ (p. 4).

The relationship between education, employment and labour markets
is changing. Whereas vocational education and training (VET) in the past
has been treated as a supplier of skilled labour to industry, the perception
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now is that this locked relationship cannot meet the fast-changing
patterns of a global knowledge economy. According to Keith Forrester,
vocational education in Europe and the UK must shift more to develop
entrepreneurism, autonomy, citizenship and sustainability: fostering
critical capacity in new workers. But here again, different regions interpret
differently the dilemma of just what to make of the ’knowledge economy’,
and how to position vocational education accordingly. In Malaysia, argue
Farizah Ahmad, Othman Omar and Maznah Muhamad, VET has played a
key role serving rapidly changing social reform policies, from eradicating
poverty in the 1960s, to creating national unity and fuelling heavy industrial
export in the 1970s-80s. Now, in trying to maintain its position as a serious
player in global trade, Malaysia accepts the knowledge economy discourse
unproblematically and focuses VET on generating ‘creativity and cognitive
skills’, managerial capacity, entrepreneurism and the value of lifelong
learning. By contrast in Turkey, as Ozlem Unliihisarcikli explains, VET is
firmly rooted in a historical apprenticeship system. While recent changes
have enabled greater flexibility, there is still strong emphasis on systematic
progression through particular training levels, matching individual to job
and standardising all through a national qualifications framework driven
by European Union priorities.

A growing distrust that compulsory school systems or even vocational
training institutions can prepare the right knowledge workers for
unpredictable production needs has helped fuel an emphasis on ‘lifelong
learning’” for work. This has spawned a slew of work-related education
providers among NGOs and non-profit organisations, private agencies,
government-funded initiatives, occupation-specific networks, self-styled
consultants, blogs, industry spinoffs, or just about anyone who has learned
to pitch learning. In some iterations, the responsibility for wading through
these billboards to find appropriate work education is awarded entirely
to individuals. They must choose carefully to ensure their own, their
organisation’s and their nation’s economic growth, and they shall choose
regardless of income, location, prior educational opportunity, access to or
awareness of their so-called choices. With the growing expectation that
individuals will seek and self-fund their own knowledge development
for work purposes, these providers have bent their programmes to offer
flexible, accelerated learning opportunities — often with very little external
evaluation beyond industry and individual consumers’ satisfaction.
Providers can capitalise upon fashionable issues or promise to fix
those surface ripplings that mask deeper currents and contradictions.
One example are the popular cross-cultural training programmes in
workplaces which, as Zane Ma Rhea points out, manage to essentialise
culture, reduce it to individual behaviours and assert Western norms, all
under the flag of inclusion. It is little wonder that some commentators
regard the individualised re-scripting of education in these movements as
deeply problematic.
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Education as learning outside institutions is increasingly apparent,
according to authors in this volume: in the emphasis on knowledge
networks and mentoring (Anita Devos), relational knowledge connections
(Marianne Do66s) and community-based coalitions (Maria Clara Bueno
Fischer and Clair Ribeiro Ziebell). Questions are raised about the conflict
between such informal knowledge development and a system based on
credentialism, as well as the contradictions of expecting collaborative
knowledge-sharing in organisations and open markets where knowledge-
exchange determines competitive position.

Globally, education is re-shaping patterns of knowledge development.
Migrating students and educational programmes marketed to developing
countries by the wealthy West continue to create a small knowledge elite
in poorer nations, with networks cutting across borders. Rui Yang and
Wuhu Yao show the resulting complex negotiations in a case of higher
education based in China. The problem for Mazawi, writing about
Saudi Arabia, is the resulting homogenisation/cultural standardisation,
colonisation, cultural dependence of developing countries on the West,
and a general acceptance of the global knowledge economy as current
reality that education needs to address by remedying the country’s
deficit. Tikly (2001) shows how in regions as poor as sub-Saharan Africa,
a ‘crippling brain drain’ of potential knowledge workers is pervasive.
Education capacity is so far from being able to provide skills required
by business and the public sector, that enrolments are declining and
drop-outs increasing. At this rate, shows Tikly, 50 per cent in low-income
countries can expect to be permanently excluded from employment with
another 20 per cent in low-income, insecure employment within nations
with low literacy rates.

These issues and global power imbalances are almost overwhelming
to contemplate. But for educators, education in its various forms is not
(only) about legitimising a particular global order by helping workers
to accommodate to its demands and find employability, but also about
challenging it, fostering thoughtful participation in it and fuelling
resistance to its excesses — while building the knowledge recognition,
social capital and social inclusion that can begin to address the many
inequities generated by the current emergences of the global knowledge
economy.

About this book

Within all of these issues, the focus of this book is on education and
learning rather than economics, and on workers rather than employers,
organisations and states. Authors havebeen selected who maintain a critical
position on issues of the ‘global economy” as well as assumptions about
knowledge and the economy’s needs for knowledgeable human capital.
Overall, our belief is that education in various forms is a vital dynamic
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in worker and knowledge development, alongside sharp questions about
who defines knowledge and development, and for what purposes.

The book is intended to be an international collection, and we are
fortunate to have authors writing from contexts of work and education
in regions characterised by wide diversity in income, historical culture,
colonial inheritances, political constraints and regulatory frameworks:
including Indigenous Peoples, South America, Southeast Asia, Africa
and China as well as North America, Australia, the UK and various
regions of Europe. However, given the complexity and diversity of
issues and perspectives in any region, these voices will at best gesture
towards contextual variation being experienced globally, and cannot be
understood to ‘represent’ these regions. Further, we have chosen to limit
contributions to English. And like any language, English grammar shapes
one particular perspective and entirely prevents others. So, while authors
have endeavoured to be sensitive to the hegemony of Western perspectives
on education and globalisation, this volume in many ways re-enacts this
hegemony.

Amidst such wide-ranging issues as knowledge, work and education in
a global economy, the book does not attempt to be comprehensive, nor to
fully represent this historical moment. We have gathered together leading
authors, all university-based researchers who have been studying and
thinking about work-related issues for some time and have something
to say. We did not attempt to represent the extensive research on work
and education occurring in popular education, human resource and
management development, or the college system involvement in VET:
these complex areas each have accumulated their own large volumes of
literature. Issues of ecology/sustainability, racism, gender, youth workers,
migrant and precarious labour are all important and have been addressed
in various chapters as layers and dynamics within complex systems.
That is, these issues and groups are not treated as natural, boundaried
categories that are allowed to define the terms of the debate while denying
questions as to their own constitution. Overall, most authors here work
against such boundaries, to unsettle established categories and notions
about what is knowledge in work, how it is produced and circulated, and
what this might mean for education and educators.

This volume is typical of global knowledge production in that it has
involved a close collaboration between Lesley and Tara, as well as between
the authors and the editors, to painstakingly construct shared knowledge
over space and time. As editors we brought our distinct disciplinary and
cultural backgrounds (Tara in work and learning, from Canada, Lesley in
language and social change in globalising contexts, from Australia) to bear
on questions about knowledge, knowledge work and knowledge workers.
With the generous help of Miriam Faine, our editorial assistant, we worked
mostly on Skype and email to conceptualise the volume, contact potential
authors all over the world, negotiate with authors and publishers, and
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shape our own arguments and writing. Our meetings collapsed our time-
spaces in ways that often felt bizarre: a summer holiday Monday evening
for Tara in Vancouver was a wintry Tuesday morning in the middle of a
busy term for Lesley in Melbourne. The challenges and the potential of
the global workspace we inhabited were always in the foreground of our
thinking — it could not be otherwise. For us this volume represents a true
and entirely equal collaboration that instantiates the very best of what the
global knowledge economy has to offer.
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