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PREFACE

Curriculum is an area of education that is characterized by a lack of agreement
about its definition and nature. There are those who have divorced themselves
completely from much curricular practice at all and want to talk about curriculum
only as a discourse on politics and culture. These are mostly academians. And that
dialogue can be a lively and interesting conversation. However, rarely does it ever
get connected to the world in which most classroom teachers and administrators
live and toil. When it comes to laws and expectations like those of No Child Left
Behind, most academians have little to say except to condemn them as unwise laws.
However, practitioners need advice on how to respond to such requirements, even
those which may be based on fallacious assumptions about school effectiveness,
in order to make the most and best of what is included for the children they are
pledged and paid to serve.

This is a book by intelligent practitioners who have lived and worked in
many school districts. Their view of curriculum practice is not mere technique, nor
mindless sequencing of “magic steps” to minimally comply with laws and
regulations. The authors are not “arm chair” advisors or distant consultants. Rather,
they are thoughtful practitioners who have “walked the walk.” And it just hasn’t
been an aimless walking about. Rather, the authors of this book have labored not
only in school districts and schools in which they were employed as teachers and
administrators, but also in countless others as curriculum auditors, curriculum
leadership consultants, and subject area content experts. They know what it is to
intervene in the daily affairs of schools and school systems. They have encountered
the skeptics and the naysayers. They have persevered and have made a difference.
Their book is a kind of passing of the torch of their learnings to others. Even if
you think you know what they have done, just reading about it will provide some
new insights you may not have considered before. It has been my pleasure to have
worked with all of the authors as colleagues, so I know the educator who lives in
each of them. Theirs is the kind of idealism that is respectful of the educational
enterprise in which we all believe.

I was once told that the definition of “organizational love” was disciplined
caring. These authors not only care deeply about schools, children, and learning,
but they also have labored in the cause of organizational love, and they continue
to do so in a disciplined way. What they have written is an example of the discipline
that is necessary to be responsive to the curricular requirements confronting educators
in these times.

Perhaps the highest tribute one colleague might pay to another is to note,
as I do, that if my professional reputation were on the line for the curriculum/or-
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ganizational study I had to do, these are the people I would want on my team. They
are practical, tough-minded, and excellent teachers.

So open these pages with confidence. What these authors have to tell you
they have done, and the practices work. There are, of course, many other things
one could write about these days concerning curriculum. But the litmus test has
been and will continue to be most important in the work place of classrooms and
schools. If that is where you also toil, you will discover that this book is an invaluable
resource.

— Fenwick W. English
R. Wendell Eaves Distinguished Professor of Educational Leadership
School of Education, University of North Carolina at Chapel Hill
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INTRODUCTION

Suppose you want to travel with a large group of people from one side of the
country to the other, starting and ending at the same time, while traveling in separate
vehicles. Along the way you have certain locations at which you must meet at pre-
determined times. How do you proceed?

You could tell everyone to get in their cars and head out, letting luck, chance,
and individual talent determine your success. Or, you could plan your trip, creating
a map and timeline that are feasible and checking progress along the way. While
both methods might get you to your goal, only one will do it efficiently and
effectively.

Guiding a large group of students from kindergarten through high school
graduation is a similar journey. They can travel without a map, hoping that the
talents of the drivers lead them in the most efficient, effective path. Or they can
follow a sequential plan designed to maximize their use of time, align their learnings,
and check their progress. Which idea can be replicated, and which one provides
the most opportunity for success?

While traveling without a map in today’s educational environment might
be adventurous, it often comes at an expensive price. Duplicated services, curricular
gaps, misaligned tasks, mismatched resources, and disparate achievement perfor-
mance are all symptomatic of on-the-fly design. Each one creates an obstacle to
learning for the student and a poor use of resources for the district. Today, the
stakes are too high for success to be left to chance.

Across the United States there is increasing emphasis on high-stakes
assessment, student learning standards established by states, and the needs of school
districts to improve curriculum alignment with national, state, and local goals and
expectations. Requirements of the federal No Child Left Behind law have increased
the urgency of improving student performance, and educators are literally scrambling
to determine how to meet those needs as expeditiously and effectively as possible.
Teachers, library media specialists, and administrators have sought expertise in
curriculum design, delivery, evaluation, and management, often with very limited
financial and human resources upon which to draw during these efforts.

The purpose of this practitioners’ handbook and the accompanying CD is to
provide the basic elements of a curriculum management system that will help school
districts address the need to improve student learning in as practical a manner as
possible. The emphasis throughout the book on alignment of the written, taught, and
tested curriculum provides a framework for quality control of a district’s educational
program. The guidance presented here draws heavily upon the foundations of
curriculum management initiated and developed by Fenwick English. Further
resources are the many school systems in which the authors have observed, trained,
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or coached educators or in which they have themselves worked to implement changes
congruent with the guidance offered.

While many states have developed student learning standards and
frameworks, most are not specific enough to provide clear and precise objectives
for teaching and learning in the classroom. Thus it is imperative that local school
districts develop curriculum that will support teachers’ instructional efforts to provide
students equal access to the learning implicit in state standards and the assessments
through which students are to demonstrate the knowledge and skills learned.

The handbook is organized into three sections. Section I provides a general
overview of the activities critical to the design, development, and subsequent
management of an effective curriculum system. Section II addresses more specific
steps that demonstrate how to carry out the activities described in Section I. For
several of the actions, Section III offers sample documents and templates. The same
samples and documents are included on the CD so that district practitioners will
not have to recreate them. The handbook further contains a glossary of terms, a
suggested reading list for use by educators, and information regarding professional
backgrounds of the authors.

Possible uses of the handbook and CD are varied. For example, the overview
(Section I) might be sufficient for expanding understanding of the basic elements
of a sound curriculum system by board members, administrators, and teachers. The
“how to” steps of Section II might be most helpful to individuals charged with
specific roles in stages of curriculum design, delivery, evaluation, or management.
Certainly those practitioners are the ones likely to find some of the Section III
examples particularly useful.
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