INTERNATIONAL HANDBOOK
OF RESEARCH ON TEACHERS
AND TEACHING

@ Springer




INTERNATIONAL HANDBOOK OF RESEARCH
ON TEACHERS AND TEACHING

PART ONE



Springer International Handbook of Research on
Teachers and Teaching

VOLUME 21

A list of titles in this series can be found at the end of this volume.



International Handbook of Research
on Teachers and Teaching

Part One

Editors

Lawrence J. Saha

Australian National University, Australia

A. Gary Dworkin
University of Houston, USA

@ Springer



Editors

Lawrence J. Saha A. Gary Dworkin
Australian National University University of Houston
Canberra, Australia Houston, USA
lawrence.saha@anu.edu.au gdworkin@uh.edu
ISBN 978-0-387-73316-6 e-ISBN 978-0-387-73317-3

Library of Congress Control Number: PCN applied for

© 2009 Springer Sciencet+Business Media, LLC

All rights reserved. This work may not be translated or copied in whole or in part without the written
permission of the publisher (Springer Science + Business Media, LLC, 233 Spring Street, New York, NY
10013, USA), except for brief excerpts in connection with reviews or scholarly analysis. Use in connection
with any form of information storage and retrieval, electronic adaptation, computer software, or by similar
or dissimilar methodology now known or hereafter developed is forbidden.

The use in this publication of trade names, trademarks, service marks, and similar terms, even if they are
not identified as such, is not to be taken as an expression of opinion as to whether or not they are subject
to proprietary rights.

Printed on acid-free paper

987654321

springer.com



CONTENTS

Part One

Introduction to the Handbook

1

Introduction: New Perspectives
on Teachers and Teaching
Lawrence J. Saha and A. Gary Dworkin

Section 1 Introduction to the Study of Teachers

2

Teachers in History
W. Robert Houston

Trends in Research on Teaching:
An Historical and Critical Overview
Margaret D. LeCompte

Teacher Research and Teacher as Researcher
Cheryl J. Craig

The Dissemination of Knowledge about Research
on Teachers, to the Teachers
Lawrence J. Saha

Social Science Theories on Teachers, Teaching,
and Educational Systems
Jeanne H. Ballantine and Joan Z. Spade

13

15

25

61

71

81



vi

7

Contents

Developments in Quantitative Methods in Research
into Teachers and Teaching
John P. Keeves and I Gusti Ngurah Darmawan

Section 2 Becoming a Teacher

8

10

11

12

Teacher Preparation Programs
Kathryn M. Borman, Elaine Mueninghoff, Bridget A. Cotner,
and Phyllis Bach Frederick

Teacher Certification and Credentials:

From a Focus on Qualification to a Commitment

to Performance

Scott Imig, Stephen Koziol, Virginia Pilato, and David Imig

The Continuing Education of Teachers:
In-Service Training and Workshops
Robert V. Bullough, Jr

The Role of Mentors of Preservice and Inservice Teachers
Jo Blase

The Lifelong Learning Issue: The Knowledge Base Under
Professional Development?
Bruce Joyce, Jim Wolf, and Emily Calhoun

Section 3 The Characteristics of Teachers

13

14

15

16

The Status and Prestige of Teachers and Teaching
Linda Hargreaves

The Political Orientations of Teachers
Mark B. Ginsburg and Sangeeta G. Kamat

Dimensions of Quality in Teacher Knowledge
Michael J. Lawson, Helen Askell-Williams,
and Rosalind Murray-Harvey

Teachers’ Values in the Classroom
Clodie Tal and Yoel Yinon

103

121

123

141

159

171

183

215

217

231

243

259



17

18

Footnotes to Teacher Leadership
Mark A. Smylie and David Mayrowetz

Sex Segregation and Tokenism Among Teachers
Barbara J. Bank

Section 4 Teacher Behavior

19

20

21

22

23

24

25

26

27

28

The Classroom as an Arena of Teachers’ Work
Margaret Freund

Teachers and Democratic Schooling
Thomas Kwan-Choi Tse

Teachers and Parents
Mavis G. Sanders

Teacher Commitment

Contents

Nordin Abd Razak, I Gusti Ngurah Darmawan, and John P Keeves

Teachers’ Beliefs About Student Learning and Motivation
Julianne C. Turner, Andrea Christensen, and Debra K. Meyer

Teachers and the Politics of History School Textbooks
Joseph Zajda

Teachers’ Emotion Regulation
Rosemary E. Sutton and Elaine Harper

Principal and Teachers Relations: Trust at the Core
of School Improvement
Pamela R. Hallam and Charles Hausman

Teacher Misbehaviour
Ramon (Rom) Lewis and Philip Riley

School Administrator Mistreatment
of Teachers
Joseph Blase

vii

277

291

303

305

319

331

343

361

373

389

403

417

433



viii  Contents

Section 5 Teacher Life-Cycles 449

29 Tracking Teachers 451
Sean Kelly

30 Teachers’ Work, Power and Authority 463

Terri Seddon and Phoebe Palmieri

31 Teachers as Professionals: Salaries, Benefits and Unions 481
Nina Bascia

32 Teacher Burnout and Teacher Resilience: Assessing
the Impacts of the School Accountability Movement 491
A. Gary Dworkin

33 Teachers and Promotion: Research Evidence
on the Role of Gender, Career Intentions, Promotion
Criteria and Teacher Satisfaction 511
Ping-Man Wong

Section 6 Teachers and Teaching in Comparative Perspective 525

34 Teachers in Comparative Perspective 527
Anthony Clarke

35 Comparative Perspectives on Teachers, Teaching
and Professionalism 539
Mark B. Ginsburg and Nagwa M. Megahed

36 Teachers and Teaching in Eastern and Western Schools:
A Critical Review of Cross-Cultural Comparative Studies 557
Yanping Fang and S. Gopinathan

37 Teachers and Teaching in Africa 573
Lawrence Chi Awasom

38 Greek Cypriot Teachers and Classroom Diversity:
Intercultural Education in Cyprus 605
Elena Papamichael



Contents  ix

Part Two
Section 7 Dimensions of Teaching 643

39 Three Sides of Teaching: Styles, Models, and Diversity 645
Bruce Joyce and Emily Calhoun

40 Creating Productive Learning Environments in Culturally
Pluralistic Classrooms 653
Revathy Kumar and Stuart A. Karabenick

41 Justice in Teaching 669
Nura Resh and Clara Sabbagh

42 Ethics and Teaching 683
Clara Sabbagh
43 Teacher Expectations and Labeling 695

Christine Rubie-Davies

Section 8 Teaching in Classrooms 709

44 Teacher—-Student Interaction 711
Joshua M. Englehart

45 Assessment and Examinations 723
Susan M. Brookhart

46 Classroom Management 739
Barbara Landau

47 Teachers as Role Models 755
Wayne Martino
48 Teaching in a Multicultural Classroom 769

Kerri Ullucci

49 Teaching in Large and Small Classes 779
Peter Blatchford, Anthony Russell, and Penelope Brown



x Contents

50 Teaching and Learning in the ICT Environment
Bronwen Cowie and Alister Jones

51 Effective Teaching: An Emerging Synthesis
Thomas L. Good, Caroline R. H. Wiley, and Ida Rose Florez

52 Teaching and Nonverbal Behavior in the Classroom
Elisha Babad

Section 9 Teaching Specific Student Populations

53 Teaching at the Secondary Level
Floyd M. Hammack and Dana M. Grayson

54 Teaching at Tertiary Level
Linda Hort

55 Teaching for Technical and Vocational Education
and Training (TVET)
Hugh Guthrie, Roger Harris, Michele Simons, and Tom Karmel

56 Teaching Students with Special Needs
Bruce Allen Knight

57 Teaching Gifted and Talented Children
Martina Endepohls—Ulpe

58 Teaching “at risk” Students: Meeting Their Needs
Ramon Lewis and Tricia McCann

59 Teaching Indigenous Populations
Rodney A. Clifton

60 Single-Sex or Coeducational Classes
Peter W Cookson, Jr.

61 Teaching and the Boy Problem
Rob Gilbert

791

803

817

829

831

843

851

865

881

895

907

919

929



Section 10 The Teaching of Individual Subjects

62

63

64

65

66

67

68

69

70

The Teaching of Reading
Barbara R. Foorman and Kristi L. Santi

Teaching History
Joseph Zajda and John A. Whitehouse

Teaching Mathematics
Michael L. Connell

Teaching Science
John P. Keeves and I Gusti Ngurah Darmawan

Teaching About Political and Social Values
Murray Print

Conditions for Promoting Moral and Prosocial
Development in Schools
Alan J. Reiman

Teaching a Second Language
Sharon H. Ulanoff

Teaching in Arts Education
Peter Wright

Research on Teaching Health and Physical Education
John R. Todorovich

Section 11  Great Debates about Teachers and Teaching

71

72

Keeping Track or Getting Offtrack:

Issues in the Tracking of Students

Lynn M. Mulkey, Sophia Catsambis, Lala Carr Steelman,
and Melanie Hanes-Ramos

High Stakes Testing and Teaching to the Test
Gary Natriello

Contents  xi

939

941

953

967

975

1001

1015

1033

1049

1061

1079

1081

1101



Xii

73

74

75

76

Contents

Value-Added Models of Teacher Effects
Pamela F Tobe

Teachers and Teaching During Educational
Restructuring and Reforms
Patrick JW. McGinty

Grade Retention Redux: A Dissenting Perspective
Jon Lorence

Teachers and Teaching in an Era of Heightened
School Accountability: A Forward Look
Lawrence J. Saha and A. Gary Dworkin

Name Index (Vol_I)

Subject Index (Vol_I)

Contributors

Name Index (Vol_II)

Subject Index (Vol_II)

1113

1135

1153

1177

619

639

1187

1197

1217



INTERNATIONAL HANDBOOK OF RESEARCH
ON TEACHERS AND TEACHING

PART TWO



Springer International Handbook of Research
on Teachers and Teaching

VOLUME 21

A list of titles in this series can be found at the end of this volume.



International Handbook of Research
on Teachers and Teaching

Part Two

Editors

Lawrence J. Saha

Australian National University, Australia

A. Gary Dworkin
University of Houston, USA

@ Springer



Editors

Lawrence J. Saha A. Gary Dworkin
Australian National University University of Houston
Canberra, Australia Houston, USA
lawrence.saha@anu.edu.au gdworkin@uh.edu
ISBN 978-0-387-73316-6 e-ISBN 978-0-387-73317-3

Library of Congress Control Number: PCN applied for

© 2009 Springer Sciencet+Business Media, LLC

All rights reserved. This work may not be translated or copied in whole or in part without the written
permission of the publisher (Springer Science + Business Media, LLC, 233 Spring Street, New York, NY
10013, USA), except for brief excerpts in connection with reviews or scholarly analysis. Use in connection
with any form of information storage and retrieval, electronic adaptation, computer software, or by similar
or dissimilar methodology now known or hereafter developed is forbidden.

The use in this publication of trade names, trademarks, service marks, and similar terms, even if they are
not identified as such, is not to be taken as an expression of opinion as to whether or not they are subject
to proprietary rights.

Printed on acid-free paper

987654321

springer.com



CONTENTS

Part One

Introduction to the Handbook

1

Introduction: New Perspectives
on Teachers and Teaching
Lawrence J. Saha and A. Gary Dworkin

Section 1 Introduction to the Study of Teachers

2

Teachers in History
W. Robert Houston

Trends in Research on Teaching:
An Historical and Critical Overview
Margaret D. LeCompte

Teacher Research and Teacher as Researcher
Cheryl J. Craig

The Dissemination of Knowledge about Research
on Teachers, to the Teachers
Lawrence J. Saha

Social Science Theories on Teachers, Teaching,
and Educational Systems
Jeanne H. Ballantine and Joan Z. Spade

13

15

25

61

71

81



vi

7

Contents

Developments in Quantitative Methods in Research
into Teachers and Teaching
John P. Keeves and I Gusti Ngurah Darmawan

Section 2 Becoming a Teacher

8

10

11

12

Teacher Preparation Programs
Kathryn M. Borman, Elaine Mueninghoff, Bridget A. Cotner,
and Phyllis Bach Frederick

Teacher Certification and Credentials:

From a Focus on Qualification to a Commitment

to Performance

Scott Imig, Stephen Koziol, Virginia Pilato, and David Imig

The Continuing Education of Teachers:
In-Service Training and Workshops
Robert V. Bullough, Jr

The Role of Mentors of Preservice and Inservice Teachers
Jo Blase

The Lifelong Learning Issue: The Knowledge Base Under
Professional Development?
Bruce Joyce, Jim Wolf, and Emily Calhoun

Section 3 The Characteristics of Teachers

13

14

15

16

The Status and Prestige of Teachers and Teaching
Linda Hargreaves

The Political Orientations of Teachers
Mark B. Ginsburg and Sangeeta G. Kamat

Dimensions of Quality in Teacher Knowledge
Michael J. Lawson, Helen Askell-Williams,
and Rosalind Murray-Harvey

Teachers’ Values in the Classroom
Clodie Tal and Yoel Yinon

103

121

123

141

159

171

183

215

217

231

243

259



17

18

Footnotes to Teacher Leadership
Mark A. Smylie and David Mayrowetz

Sex Segregation and Tokenism Among Teachers
Barbara J. Bank

Section 4 Teacher Behavior

19

20

21

22

23

24

25

26

27

28

The Classroom as an Arena of Teachers’ Work
Margaret Freund

Teachers and Democratic Schooling
Thomas Kwan-Choi Tse

Teachers and Parents
Mavis G. Sanders

Teacher Commitment

Contents

Nordin Abd Razak, I Gusti Ngurah Darmawan, and John P Keeves

Teachers’ Beliefs About Student Learning and Motivation
Julianne C. Turner, Andrea Christensen, and Debra K. Meyer

Teachers and the Politics of History School Textbooks
Joseph Zajda

Teachers’ Emotion Regulation
Rosemary E. Sutton and Elaine Harper

Principal and Teachers Relations: Trust at the Core
of School Improvement
Pamela R. Hallam and Charles Hausman

Teacher Misbehaviour
Ramon (Rom) Lewis and Philip Riley

School Administrator Mistreatment
of Teachers
Joseph Blase

vii

277

291

303

305

319

331

343

361

373

389

403

417

433



viii  Contents

Section 5 Teacher Life-Cycles 449

29 Tracking Teachers 451
Sean Kelly

30 Teachers’ Work, Power and Authority 463

Terri Seddon and Phoebe Palmieri

31 Teachers as Professionals: Salaries, Benefits and Unions 481
Nina Bascia

32 Teacher Burnout and Teacher Resilience: Assessing
the Impacts of the School Accountability Movement 491
A. Gary Dworkin

33 Teachers and Promotion: Research Evidence
on the Role of Gender, Career Intentions, Promotion
Criteria and Teacher Satisfaction 511
Ping-Man Wong

Section 6 Teachers and Teaching in Comparative Perspective 525

34 Teachers in Comparative Perspective 527
Anthony Clarke

35 Comparative Perspectives on Teachers, Teaching
and Professionalism 539
Mark B. Ginsburg and Nagwa M. Megahed

36 Teachers and Teaching in Eastern and Western Schools:
A Critical Review of Cross-Cultural Comparative Studies 557
Yanping Fang and S. Gopinathan

37 Teachers and Teaching in Africa 573
Lawrence Chi Awasom

38 Greek Cypriot Teachers and Classroom Diversity:
Intercultural Education in Cyprus 605
Elena Papamichael



Contents  ix

Part Two
Section 7 Dimensions of Teaching 643

39 Three Sides of Teaching: Styles, Models, and Diversity 645
Bruce Joyce and Emily Calhoun

40 Creating Productive Learning Environments in Culturally
Pluralistic Classrooms 653
Revathy Kumar and Stuart A. Karabenick

41 Justice in Teaching 669
Nura Resh and Clara Sabbagh

42 Ethics and Teaching 683
Clara Sabbagh
43 Teacher Expectations and Labeling 695

Christine Rubie-Davies

Section 8 Teaching in Classrooms 709

44 Teacher—-Student Interaction 711
Joshua M. Englehart

45 Assessment and Examinations 723
Susan M. Brookhart

46 Classroom Management 739
Barbara Landau

47 Teachers as Role Models 755
Wayne Martino
48 Teaching in a Multicultural Classroom 769

Kerri Ullucci

49 Teaching in Large and Small Classes 779
Peter Blatchford, Anthony Russell, and Penelope Brown



x Contents

50 Teaching and Learning in the ICT Environment
Bronwen Cowie and Alister Jones

51 Effective Teaching: An Emerging Synthesis
Thomas L. Good, Caroline R. H. Wiley, and Ida Rose Florez

52 Teaching and Nonverbal Behavior in the Classroom
Elisha Babad

Section 9 Teaching Specific Student Populations

53 Teaching at the Secondary Level
Floyd M. Hammack and Dana M. Grayson

54 Teaching at Tertiary Level
Linda Hort

55 Teaching for Technical and Vocational Education
and Training (TVET)
Hugh Guthrie, Roger Harris, Michele Simons, and Tom Karmel

56 Teaching Students with Special Needs
Bruce Allen Knight

57 Teaching Gifted and Talented Children
Martina Endepohls—Ulpe

58 Teaching “at risk” Students: Meeting Their Needs
Ramon Lewis and Tricia McCann

59 Teaching Indigenous Populations
Rodney A. Clifton

60 Single-Sex or Coeducational Classes
Peter W Cookson, Jr.

61 Teaching and the Boy Problem
Rob Gilbert

791

803

817

829

831

843

851

865

881

895

907

919

929



Section 10 The Teaching of Individual Subjects

62

63

64

65

66

67

68

69

70

The Teaching of Reading
Barbara R. Foorman and Kristi L. Santi

Teaching History
Joseph Zajda and John A. Whitehouse

Teaching Mathematics
Michael L. Connell

Teaching Science
John P. Keeves and I Gusti Ngurah Darmawan

Teaching About Political and Social Values
Murray Print

Conditions for Promoting Moral and Prosocial
Development in Schools
Alan J. Reiman

Teaching a Second Language
Sharon H. Ulanoff

Teaching in Arts Education
Peter Wright

Research on Teaching Health and Physical Education
John R. Todorovich

Section 11  Great Debates about Teachers and Teaching

71

72

Keeping Track or Getting Offtrack:

Issues in the Tracking of Students

Lynn M. Mulkey, Sophia Catsambis, Lala Carr Steelman,
and Melanie Hanes-Ramos

High Stakes Testing and Teaching to the Test
Gary Natriello

Contents  xi

939

941

953

967

975

1001

1015

1033

1049

1061

1079

1081

1101



Xii

73

74

75

76

Contents

Value-Added Models of Teacher Effects
Pamela F Tobe

Teachers and Teaching During Educational
Restructuring and Reforms
Patrick JW. McGinty

Grade Retention Redux: A Dissenting Perspective
Jon Lorence

Teachers and Teaching in an Era of Heightened
School Accountability: A Forward Look
Lawrence J. Saha and A. Gary Dworkin

Name Index (Vol_I)

Subject Index (Vol_I)

Contributors

Name Index (Vol_II)

Subject Index (Vol_II)

1113

1135

1153

1177

619

639

1187

1197

1217



INTRODUCTION TO THE HANDBOOK



INTRODUCTION: NEW PERSPECTIVES
ON TEACHERS AND TEACHING

Lawrence J. Saha and A. Gary Dworkin

Why a New Handbook?

The purpose of this handbook is to provide not only an update on research about
teachers and teaching, but also to introduce to students, scholars and researchers
new perspectives on an important educational topic which has been undergoing
considerable change over the past several decades. No one questions the centrality of
teachers and their activities for learning processes at all levels of educational systems.
However wide variations exist as to how teachers function in educational systems, and
also about the various ways in which they carry out their teaching duties. Teachers
have been bound with traditional notions of what is required to teach and the best
practices for teaching. Also there have been traditional notions of the teacher’s role
with respect to their administrative superiors, to students and to parents which have
been followed over many decades, and across many countries and cultures. However
in the last two decades, changes have occurred which have radically altered these
traditional notions of teachers’ roles or their practices of teaching. New and emerging
teacher roles and relationships with educational stakeholders necessitate a careful
inspection of what we know about teachers and their practice of teaching. This New
Handbook represents a collective effort to examine the results of these changing
conditions in education.

The Changing Nature of the Teaching Profession

In traditional settings the teacher occupied a privileged position not only in the
classroom, but also in the wider community. The teacher was often the most educa-
tionally qualified adult person in the school community, and the teachers’ activities
were rarely questioned (Lortie, 1975). If students did not do well, it was their fault,
and poor performance or failure was seen as a fair assessment of the abilities of the
student. The school principals, although in positions of authority, nevertheless gave
unquestioned support to their teachers. Student performance was often idiosyncratic
to individual schools, and there was an assumption that the assessment of students

3
L.J. Saha, A.G. Dworkin (eds.), International Handbook of Research
on Teachers and Teaching, 3—11.
© Springer Science+Business Media LLC 2009



4 Saha and Dworkin

across schools was more or less equal, and that students who did well in one school
would do well in any other school.

The process of teaching and learning has traditionally taken place within a political
and economic context where education was considered a public good and the respon-
sibility of the State. Particularly at the primary and secondary levels, it was assumed
that the returns to public investment in education would provide far greater returns
to society generally. However, as the levels of educational attainment in societies
became higher, and as the standards of living continually improved, the cost of education
to the State increased to the point where some assurance of value for money could be
guaranteed. Furthermore, it also became clear that much of the return for investment
to education accrued to the individual in the form of private returns, as compared to
public returns. This increasingly became clear at the tertiary level.

As aresult of these developments, governments in many parts of the world began to
resort to two strategies to minimize the increasing costs of education: (1) to demand
greater accountability of teachers and education administrators to ensure more effi-
cient and effective returns to educational investments, and (2) to devolve the costs
of education as much as possible to the consumer, either in the form of increasing
privatization of educational facilities, and, at the higher education levels, to charge
fees to partially offset the costs to the government. Both of these strategies have had
significant impact on the role, the social status, and the work conditions of teachers.

To begin with, the privileged status of teachers as professionals began to be questioned.
When teachers were among the most educated persons in the community, they enjoyed
the social status of a professional. Their decisions went unquestioned, because it was
thought that they knew best what was best for children. This status included that of
educational administrators, such as school principals, as well. Professional status,
from a sociological perspective, implies a certain amount of professional autonomy
and independence, and by definition, this professional status is regulated by the
profession itself, and not by any outside body.

As a result of these moves toward greater accountability, the independence and
autonomy of teachers have become increasingly eroded. Both school principals and
teachers have become accountable not to members of their own profession, but rather
to government bodies who may or may not have had experience or membership in the
teaching profession. The authority of these outside monitoring bodies lies in the fact
that they control the financing of education, and therefore they control the jobs and
careers of the teachers themselves.

The Implications for Teachers

One of the arguments underlying this handbook is that the changes in the profession
and work of teachers have had consequences. Firstly, when the professional nature
of an occupation is taken away, so too is it likely that collegiality will also disappear.
The increased level of insecurity which is the result of external monitoring is likely to
increase the competition between teachers, which also means the greater amount of
stress and the decline of a sense of social support. Therefore external accountability,
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coupled with internal competition, can result in the abandonment of standards so that
teachers will teach in a manner that will improve the outcomes which are most likely
to favor them. In the context of external standardized exams, this could mean more
“teaching to the test.”

School principals who are accountable to external forms of evaluation are more likely
to be more demanding of their teachers, and have less sympathy for teachers’ problems.
Principals themselves are also subject of increased job stress and burnout (Friedman,
2002), which is likely to lead to an increased level of teacher stress, and subsequent
higher levels of teacher burnout and other forms of teacher disengagement. We know,
for example, that school principals who are less authoritarian and more democratic are
likely to have fewer teachers who burn out (Dworkin, Saha, & Hill, 2003).

However not all changes are for the worse. The training, credentialing, and continuing
in-service programs, along with the development of new educational technological
materials have provided teachers with additional high quality resources to enhance
their skills and prepare them for increasingly diverse and challenging classrooms. There
have been developments in research-based pedagogies and classroom strategies, and the
science of teaching, which includes the availability of various teaching materials, that exist
at a sophisticated level. Therefore, the contradictions of the present educational climates
in many countries of the world have brought about dramatic changes to both teachers
and teaching. It is in this context that we feel the present handbook will make an
important contribution.

The handbook is divided into two volumes, the first being primarily focused on
research on teachers, while the second is focused on teaching. Within each volume,
there are a number of subsections which cluster the chapters around a common theme.
It is not always easy to draw the distinction between teachers and teaching in the place-
ment of chapters, and occasionally there is some overlap. This is particularly true
with the final section of Volume 1, Section 6: Teachers and Teaching in Compara-
tive Perspective. This section serves as a transition between volumes one and two.

The Structure of the Handbook: Volume I — Teachers

Section 1: Introduction to the Study of Teachers

The first volume is divided into six sections, with the final section serving as a
bridge between the first volume and the second volume. The first section “Introduction
to the Study of Teachers” provides a backdrop for the remainder of the first volume.
Chapters in this section locate the notion of the teacher in history, and trace the
past and current trends in research on teachers and teaching. Teachers have been the
object of research for many decades, but we find in this section that teachers also
conduct research on themselves, on their students and on their schools. However,
research on teachers and on education generally, has been criticized for not being
relevant or useful for policy (Biddle & Saha, 2002/2005). Nevertheless research has
also shown whether and how the research knowledge about teachers and teaching
actually becomes known, often through the school principals who frequently use it in
their day-to-day running of their schools.
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Knowledge about teachers does not speak for itself. In this section we also find an overview
of the social science theories which have been used to guide and interpret research on
teachers and teaching. Finally, the section would not be complete without some of the
latest trends in the quantitative methods which are used for research on teachers and
teaching. As these methods become more sophisticated, the quality of research and
the quality of our knowledge is improved. Thus, Section 1 provides the base regarding
research on teachers and teaching upon which the remainder of the volume rests.

Section 2: Becoming a Teacher

People are made into teachers; they are not born to be teachers. While some may
dispute the various characteristics which identify and describe the good teacher, the
fact is that the recruitment and preparation of teachers has become a central preoc-
cupation of governments and of the educational institutions which train and certify
them. In this section we find discussions of the underlying philosophy and policies
which influence the training of teachers. We also find descriptions and discussions
about changes in the certification and credentialing of teachers, and in particular how
this has shifted from an emphasis on qualifications to an emphasis on performance.
In this sense, we see the emergence of increasing accountability of teachers for the
outcomes of their teaching. What is also at issue is whether the training process is
ever finished. The chapters on in-service training, the role of mentors, and the notion
of teaching as a lifelong learning process, further emphasize the increasing pressures
on teachers to stay up-to-date on the latest developments in teaching pedagogies and
teaching strategies.

The chapters in this section make it clear that a person has never really become a
teacher, in the definitive sense of the word. In the current climate, teachers are always
in a state of becoming, where new knowledge, new skills, and new classroom challenges
are in a constant state of flux. Once again, as this pace of change accelerates, the pressures
on teachers to be adaptive, accommodating and yet effective in their work, not only
increases accountability, but also on the consequences of accountability.

Section 3: The Characteristics of Teachers

Conventional studies of teacher characteristics have focused on the types of per-
sons recruited to, or attracted by, the profession of teaching. However in the new
educational climate, some new characteristics have become important. Status as such
is not new, but the nature of this social status is new. Furthermore, the quality of
the knowledge, attitudes and values of teachers are now recognized as important
dimensions which affect teacher behavior and performance. Finally, the potential for
leadership among teachers, because of the changing nature of educational account-
ability, is essential.

All of these topics are treated in the chapters of this section. In addition, issues related
to gender differentiation within the teaching profession are addressed, since many of the
characteristics of the teaching profession are affected by gender issues. The authors in
this section provide up-to-date reviews of the literature of these important topics.
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Section 4: Teacher Behavior

In the new climate of increasing accountability throughout the world, teacher behavior is
increasingly being scrutinized. Accountability lies not only in the academic performance
of students. Other dimensions of the teacher’s behavior are also important, including
the teacher’s impact on the classroom, the school climate, interrelationships with
parents, use of textbooks, the teacher’s own beliefs about students, the teacher’s
emotional behavior, and finally the teacher’s relationships with authority. The new
accountability affects all of these dimensions. In effect, the teacher lives in a fishbowl,
for all to see and to evaluate.

The chapters in this section address issues not found in other handbooks, and therefore
many hitherto unexplored aspects of teacher behavior are covered. Researchers and
students will find a wealth of insight and information in these chapters, and many
new ideas which themselves require further research will make important contribu-
tions to ways in which teachers are understood, and need to be understood in the
present climate.

Section 5: Teacher Life-Cycles

Like all other occupations and professions, the teaching profession has its own stages,
or life-cycles through which all or most all teachers pass through as they work their
way through their careers. The chapters in this section describe a number of aspects
of these life-cycle stages, starting with the extent to which teachers are “tracked” as
they are assigned to different classes. Also the life cycle of teachers is intertwined
with the nature of teacher work, and the power and the authority which teachers
possess. Their salaries are tied up with unions, and promotions become increasingly
complicated because of increasing monitoring and accountability. The increase in
pressures on teachers does raise the possibility of burnout and the loss of enthusi-
asm for their work. Overall these conditions relating to teachers pose issues for both
teachers and for administrators, particularly as the demands for teachers increase.
These chapters provide important insights and up-to-date information about these
aspects of teachers today.

Section 6. Teachers and Teaching in Comparative Perspective

A comparative perspective adds to our understanding of both teachers and teach-
ing, since we have the opportunity of seeing the profession in different cultural and
social contexts. The chapters in this section do provide us with this opportunity. Not
only do we have overviews of the profession across societies, but we also are able to
understand how the major difference between Eastern and Western cultures affect the
nature of teachers and the conditions of teaching. The chapters on teaching in Africa
and also in Cyprus also provide important comparisons about how different cultural
contexts create challenges for teachers. This section forms a bridge between the first
and second volumes, as it examines both teachers and teaching cross-culturally, and
comparatively.
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Volume II — Teaching

It stands to reason that if the career conditions of teachers have changed, and also
their attitudes, values and beliefs, then so too will the ways that they teach. There
are a number of pedagogies which guide the teaching styles of teachers. In many
ways, these are the theories that teachers hold, explicitly or implicitly, which affect all
aspects of their teaching behavior. These theories are not only influenced by teacher
beliefs about their students, but they are also influenced by their in-school experiences,
and these can include the changing nature of work conditions and other sources of
accountability, whether these be the external assessment of students, or direct meas-
ures of teacher effectiveness (Marland, 1994). It is therefore relevant to give attention
to these changing aspects of teaching practice. This is the focus of Volume 2.

Section 7: The Dimensions of Teaching

The chapters in Section 7 highlight the various aspects of teaching which help understand
issues related to classroom behavior. The chapters range from an examination of
teaching styles, as learned in the process of teacher training, to considerations of how
to create productive learning environments in contemporary classrooms in which
diversity among students has become an increasing reality. Related to this latter issue
are the considerations of justice and ethics in classroom settings, particularly the
concerns about the ways that students are assessed and treated by teachers. This sec-
tion ends with a consideration of a much researched topic, namely the expectations
that teachers hold of their students. Even with the abundant research on this topic,
there is much more to understand, particularly given the changing nature of teaching
conditions.

Section 8: Teaching in the Classroom

Section 8 continues the topic of Section 7, but directs attention more specifically to
classroom conditions. The articles in this section focus on more specific aspects of
the classroom context, such as the actual interaction between teacher and student,
examinations, classroom discipline, the challenge of multicultural classrooms, the
size of the class, the impact of new forms of information technology, effective teach-
ing, and finally nonverbal behavior. There are both traditional and new topics found
in this section, and all chapters provide new ways of looking at classroom settings and
help us understand the new challenges facing teachers.

Section 9: Teaching Specific Student Populations

Not all classrooms are alike, nor are the teaching challenges the same at various age
and grade levels. Most teachers will teach students from mainstream society, and
although there will be some diversity in every classroom, in some cases teachers will,
either by design or by accident, teach various subgroups of young students with highly
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specific needs. The articles in this section focus on teaching with specific student
populations. The section begins with several chapters which focus on various grade
levels, and in this case, on secondary school and tertiary student populations. But the
section includes chapters on other special groups such as vocational students, gifted
and talented children, at risk students, indigenous students, students in single-sex and
coed classes, and finally, teaching boys, which, because of higher dropout rates and
school disengagement, has become a concern in some countries. Overall, the chapters
in this section point to circumstances where special teacher qualities are needed to
meet the needs of unique student populations.

Section 10: The Teaching of Individual Subjects

Most handbooks on teachers and teaching have included chapters on the requirements
and pedagogical styles needed for teaching various subject areas. This handbook is
no different. The conventional fields of mathematics and science are represented, as
are reading and history. But there are some more unusual fields which are covered,
including arts education, teaching a second language, physical education and health, the
teaching of social and political values, and teaching moral and pro-social development.
These latter subjects help raise questions about the content of what should be taught
in school, and how it should be taught. Even though the focus of much evaluation of
school effectiveness is judged by mathematics, science and reading performance, the
chapters in this section clearly indicate that these subjects alone do not define the full
curriculum of schooling.

Section 11: Great Debates About Teachers and Teaching

The final section in this handbook includes chapters which are more or less open-ended,
and which treat topics which are continually debated and remain somewhat unresolved
in educational circles. These issues concern the tracking of students, high stakes testing,
teacher effects as a value-added phenomenon, educational restructuring, student
grade retention, and the professionalism of teachers. All of these topics are contentious
and controversial. The purpose of this final section is to emphasize that the general
field of teachers and teaching is not a closed book, but that it is an ever-evolving and
changing phenomenon.

Conclusion: A New Beginning, not the End

The 76 chapters in this handbook represent an introduction rather than a closed com-
pendium of what we know about teachers and teaching. The field is a large one, and it is
always changing as the conditions surrounding the enterprise of education also evolve.
What is more important is that as the social and educational context of teachers and
teaching change, so do areas and topics for research. Clearly, continuing research needs
to be conducted on the teachers and their teaching behavior. But replication and repetition
are not enough; new directions are needed to address the complex conditions which
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are emerging which are radically altering teachers and teaching as both professions
and as jobs. Furthermore, change also brings about conflict and stress, and the conse-
quences of these conditions also need to receive research attention.

What is perhaps most important is that these developments regarding teachers and
teaching are not unique to specific countries. In many ways they are part of a larger
global process whereby education systems participate in similar patterns of institutional
structures and educational practices (Spring, 2008). The conditions of teachers and
teaching have become common across national boundaries so that uniformity rather
than diversity dominates the practices which contribute to the accountability movements
which have had such a striking impact. Therefore the audience to which these chapters
speak is an international one, and the findings are relevant at both national and inter-
national levels. Presumably, the understanding and the research which might be stim-
ulated by these chapters will also have international significance.
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